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Abstract
Differentiated instructions are usually based on modified elements of learning that include; content, process, product and learning environment. The creation of differentiated instruction is usually guided by an instructor's understanding of the needs and unique property of their students including readiness, interests and student learning profiles. Even though the content remains the same for all students in a class, differentiated instruction strategies are considered modified methods applied by teachers to allow students access to key content areas. This current paper presents a sample of a differentiated instruction strategy for an oral English class for students in grade 3
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Differentiated Strategies and Assessment
Even though the content area is always the same for all students, it is important to note that students can learn and process the information differently. Because of this, teachers must develop strategies of differentiation and assessments after getting knowledge of their students' readiness, interests and learning styles. The following is a representation of a sample lesson plan purposely meant to achieve differentiation. 
Title of Sample Lesson Plan: Oral language 
Topic: Blending and segmenting multisyllabic words
Grade Level: Grade 3
Virginia Standard of Learning: K.4
Differentiating by Readiness
Background
Proposed Background: 
Developing this lesson plan usually requires instructors to understand that different students think and make sense of ideas and information differently. Arguably, this understanding is critical to know how to “teach” your students and engage them in productive learning. When differentiating based on readiness, it is important for teachers to consider the student’s readiness in specific areas such as content, processes and or products (Tomlinson, 2003). Additionally, teachers must always understand that readiness is always dependent on several factors including developmental stage, current and past mental health of the status among other critical factors. 


Strategies
Content Strategies: 
The content strategies for this section would include showing the students a common classroom object and asking them to name the object. At this point, the instructor should be more focused on hearing the words as the students say them slowly. Additionally, the next step would involve having the students say the words more quickly, this time blending the syllables together. 
Process Strategies: 
Assessing and evaluating student readiness would require the teacher to repeat the process of naming the object several times with various classroom objects. The students can walk around the classroom touching various objects, naming them as they say the names slowly. During this time the teacher is required to follow them around as he takes anecdotal notes. Because this is a process, it is important to gather back the students together, calling on several students to share an object whose name they have been able to rightly segment and blend back together. Try tricking the students by segmenting a word without showing the object. Similarly, ask them to blend those sounds together to form the word. Repeating this process several times would be necessary to assess the readiness of every student. 
Product Strategies: 
Product strategies usually differ according to course content. Because this is an English class, some of the applicable strategies here would include; typically assessing the knowledge of the students by administering a simple written test at the end of the study. Arguably, this would enable me to get a clear understanding of what the students have been able to learn. Additionally, I would design a range of products that challenge the student’s levels of readiness. I will divide the students based on their levels of understanding. 
For students who have difficulty segmenting the words, I will continue providing them with different objects for them to touch as they continue saying the words and segmenting them. Notably, this strategy would give the students the opportunity to practice and learn the much-needed skills for this class (Liang & Kelsen, 2010). 
Differentiating by Interest
Background
Proposed Background: 
Differentiating by interest means that instructors build their instruction strategies based on the interests that students bring to the classroom. As a teacher, it is usually important to understand what students have to seep interests in and consequently offer them the opportunity to learn as much content as possible in these areas. Under this differentiation technique, teachers should understand the following key traits of their learners; the ability for assignments, learning styles, and interests. 
Strategies
Content Strategies: 
Factoring in student’s interests in teaching may allow the students to process understanding of concepts through different modalities based on their experiences and interests. The first step in this strategy is to find out what students care about and like to do. Parents are usually required to provide a list of the interests of their kids (McCarthy, 2021). Notably, this is usually important while creating instructional strategies by teachers. One of the strategies under this section would involve giving the students choices based on a variety of interests and also empower the student voice to design personal learning products. 


Process Strategies: 
Arguably, having the students propose their own ideas and products is considered a constructivist approach that is associated with a higher level of increased interest. This would involve allowing students to come up with interesting ways and activities through which they can learn the basic elements of oral skills. However, it is important to understand that instructors are required to have clear learning criteria to ensure that students understand what is taught in class. In essence, student understanding of the course concepts is usually important to allow them to effectively design their own products (Watts‐Taffe et al., 2012). 
Like us, caring makes all the difference. Every individual is usually motivated by doing what interests them. Allowing the students to craft, research and revise their own strategies may be critical to effective learning. In a sense, it can be noted that learners are less daunted about tackling difficult tasks if the topic is interesting to them. I would avail various materials of study in the classroom to allow the students also choose what learning materials interest them. Textbooks would be ideal for visual and word learners. I would also allow auditory learners to listen to audiobooks. The main focus of this plan is to ensure that each student understands the course concept because all these materials contain the same information. 
Product Strategies: 
Essentially, the main goal of any differentiated strategy is to create learning opportunities for the different students and to ensure equal access to the course content. Under this section, the use of ongoing informal assessments would be vitally important to effectively assess the level of their understanding (Tomlinson, 2012). The students would be grouped according to their shared interests. Believably, this would allow me to assess their understanding of the course content. 
For instance, because this is an oral skills lesson plan, students interested in learning using charts and visuals may be grouped together after which the instructor assesses their proficiency levels as per their group. At some point, it would be important to allow the learners to exhibit their levels of understanding. For instance, the auditory learners may be required to give an oral presentation in the class while the visual learners may be asked to write down what they understood from the visual images. This allows the students to show mastery of the educational concepts. 
Differentiating by Student Profile
Background
Proposed Background: 
Student profiles are considered precise tools that embolden teachers to identify the necessary traits in their students to consequently develop ideal learning plans and instruction strategies for them. As a teacher, once you identify these important learning traits of the learners, you can put the learner profile into action through a learning framework. In this course, some of the essential learner profiles to take into consideration include; student likes and dislikes, aspirations and passions, struggles and potential barriers, culture, learning styles and intelligence (Tomlinson, 2000). For instance, considering culture, students from minority backgrounds with limited knowledge in English may be placed in the same groups to particularly enhance cooperative learning among them. 





Strategies
Content Strategies
Now that we have the necessary details concerning the student profiles, teachers should be interested in witnessing positive growth in the learner profiles. In this plan, every student would be expected to grasp key aspects of oral language. In this sense, all the students will be learning the same content, however, the same content would be delivered in different ways and at different levels. This would allow the students to approach the content in their own ways. One of the effective content strategies for this lesson would be allowing students based on their profiles to read independently or with partners. ELL learners and native speakers may be grouped separately because of their profiles (Tolimson & Imbeau, 2010). 
Additionally, some students may also require individualized instruction strategies such as showing them images of objects to illustrate concepts to them. This is notably the first step in teaching them these abstract concepts. 
Process Strategies: 
Based on profiles, almost every student would need to learn at different speeds, with different kinds of support. Teaching ESL students for instance would require teachers to speak slowly and enunciate words. This is usually critical and would be equally important for this class to ensure that all the non-English speakers achieve the best in this course. Additionally, using the three-two-one speaking activity would also be important for such students. In this scenario, selected students would be asked to speak about any topic that interests them for three minutes with an additional two minutes to review their notes. 
Lastly, they would be given a minute to either recite their notes in front of the others without their notes or create visual representations of what is contained in their notes. In the event that a student seems to be stuck, the other students may assist. 
Product Strategies: 
Based on this teaching plan, one of the common mechanisms to measure the student understanding include asking the students to write reflections on their experiences by asking them the following questions; 
1. Did you like the activity? Why or why not depending on the answer
2. Was it easier talking about your topic of interest?
Differentiating the end product may either take the form of tests, oral reports or any other form of formative assessment that highlights the mastery of the content. Even though tests and assessments are recommended for this class, students with special needs may still find difficulty in writing the tests even when they actually understand and know what to write. This is usually due to their slow potential to grasp the course content. Arguably, these unique needs may require instructors to closely watch these students examine their level of understanding and mastery of the course content. However, based on this differentiation strategy, oral assessments would provide a quick and easy way to determine what structures of the oral language the students understand and control. 





Assessment Response
For this plan, oral assessment remain one of the most effective assessment methods developed for my students. Student’s knowledge and skills can always be examined through dialogue with their teachers. I have recommended oral presentations in this plan because it allows the students to demonstrate their detailed understanding of the course knowledge. Notably, in an oral presentation, students are able to provide evidence of their learning consequently allowing the instructor to identify the areas that need improvement. 
This assessment strategy seems universal for students learning particularly those in the lower grades. This is because some students may find it difficult to write English but can however do better in oral presentations (De Grez, Valcke & Roozen, 2012). It is essential to understand that oral presentations for students learning oral language skills take into account diversity and allows the students to develop their communications skills that will be valuable as they proceed. 
Oral presentation assessments can usually range from individual to group tasks touching on the critical content areas. 
Assessment Product
The assessment product refers to what the students create at the end of the lesson. In essence, assessment products are indicative of the mastery of content. This can usually take the form of tests, reports and other formative assessments. The oral presentation assessment discussed above has been found to significantly improve the learner’s comprehension, learning skills and other key areas of oral language through the interaction with other students in class and in their cooperative groups (Imbeau, 2010). 
Besides learning the key content areas, the oral presentation can also be essential in helping students develop critical thinking abilities to enable them to work independently.
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